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Hello, everyone. Thank you for joining us. Welcome to our Virtual Site Visit with Ruby Bridges Elementary in the Northshore SD.  At the Haring Center for Inclusive Education at the University of Washington, we are thrilled to be partnering with OSPI and some exemplary schools, one being Ruby Bridges who is here to share their journey with you today.



RinaMarie Leon-Guerrero, 
PhD, BCBA-D
UW Haring Center 
Inclusion Specialist

Molly Lyman
UW Haring Center
Program Coordinator

Cassie Borges M.Ed., 
BCBA, LBA, UW 
Haring Center 
Inclusion Specialist

Cassie Martin, PhD
UW Haring Center 
Inclusion Specialist
LEAD Demo Sites Project 

Ilene Schwartz, PhD, 
BCBA-D
Director UW Haring 
Center 

Jill Locke, PhD
UW Research 
Assistant Professor 
Implementation Scientist
Speech & Hearing

Naomi Fair, MEd
Inclusion Specialist

Christina Nowak, 
MEd
Inclusion Specialist

Jessica Flaherty, 
BCBA
Inclusion Specialist

UW Haring Center 
IPP Demonstration Sites Team

Monique 
Worthy, MEd
Inclusion 
Specialist 

Lissa 
Dickenson, 
M.S., Inclusion 
Specialist

Presenter
Presentation Notes
Joining us today are Inclusion Specialists from the Haring Center for Inclusive Education. My name is Cassie Martin and  I will be walking us through the first part of the webinar today. Inclusion Specialists Christina Nowak and Naomi Fair are also joining us. Our Project coordinator Molly Lyman is also here in the case you experience any technological issues. 



● Connection to Audio
● Sound Check
● Ready to participate
● Webinar Etiquette  

Getting Started

Presenter
Presentation Notes
Before we dive in, let’s make sure we are set up for the webinar



Sound Check 

We’re going to 
get started 
in a few 
minutes.

Let us know 
you can 
hear us in 
the chat!

Test Audio

4

Presenter
Presentation Notes
As we get started, please  test your audio in the bottom left hand corner of the menu.



How to participate

> Share comments and 
ideas in the Chat panel 
(send to “All”) 

> Ask presenters questions 
in the Q&A panel 

> Recording will be 
available at the end of 
the week. 

5

Presenter
Presentation Notes
Thank you for sharing comments and ideas in the chat. Because of the number of people participating today, please use the Q&A feature for any questions you have so they don’t get lost in the chat as we share ideas, resources, and other information. We will be recording todays webinar and it will be provided on the Haring Center’s demonstration sites webpage. The recording from today will be available by the end of this week.



● Keep an open mind.
● Be an active participant. 

Webinar Etiquette

Presenter
Presentation Notes
As we go through the webinar, please keep this webinar etiquette in mind. We encourage a growth mindset, where you are open to thinking about new ideas and willing to push yourself to grow. Thank you for for joining us today, for being present, positive and engaged.



> Please share what impact you hope today’s 
webinar will have on your schools inclusionary 
practices.

Practice the Chat

Presenter
Presentation Notes
Let’s practice the chat!  Please share what impact you hope today’s webinar will have on your school’s inclusionary practices. We will be able to reference this information later and it will be useful for us in future planning.  



Presenter
Presentation Notes
To start, here is a little  background information about the demonstration sites project. In the Fall of 2019, OSPI launched the inclusionary practices professional development project. The Haring Center  partnered with OSPI to coordinate and lead this part of the larger statewide project --creating model demonstration sites that highlight inclusionary practices across Washington State.We are currently introducing our 3rd cohort of WA state demonstration sites.



> 16 demonstration sites across the state of WA will be 
selected over the course of the next two years.

> Demonstration sites will:
– Serve as model sites for best practices in inclusive education.
– Showcase implementation of high leverage practices.
– Invite and host members of the community to see practices 

in action.
– Continue to build inclusive culture by refining practices.
– Increase equitable learning for all students.

Demonstration Sites Project Overview

Presenter
Presentation Notes
The demonstration sites project was developed to provide educators from around the state with the opportunity to observe inclusionary practices in action, meet with school teams, collect artifacts that aid in systems change, and learn about how to implement inclusionary practices in different school contexts. Our demonstration sites highlight the diversity in our state. They include urban schools, rural schools,  and schools in some of our largest and smallest districts across Washington. In collaboration with Haring Center Inclusion Specialists, the original intention and future intention of this project is for demonstration sites to host visiting schools to showcase high-leverage inclusionary practices. By sharing these practices and opening their doors to teachers, administrators, families, and community members, it allows visitors to see best practices in action and apply them in their schools. At the same time, the demonstration sites themselves continue to grow their inclusive cultures and refine their practices that contribute to equitable learning for all students.  Clearly right now we have some constraints around literally opening our doors, but have been doing our  best to pivot to continue to provide transformational learning using virtual platforms and this is how you will hear today abouts inclusive education journey.



Inclusive education requires  a cultural shift in 
philosophy and practice.

> The ways we tell our stories can provide a transformational 
learning experience for other schools,  increasing  impact and 
the  likelihood that they  will implement what they learn.

> Every school is engaged in effective inclusive practices and 
supports that can be shared with others.

> All schools are on a path of continuous improvement.
> Strong sustainability is promoted through strong 

partnerships with key stakeholders.
> Innovative site-based leadership leads to increased 

effectiveness.

Founding Principles

Presenter
Presentation Notes
There are some founding principles that drive our model demonstrations sites work. in education we tend to focus on the problems associated with the practices instead of examining what’s working well, why it’s working well, and how we can use that information to make things better. Taking an asset based approach is a productive way for schools to leverage their strengths to become more inclusive.  Also, inclusion is not a special education initiative, but is a cultural shift in philosophy and practice. If we simply change the way we deliver special education services without considering the culture of the school or how all students engage in teaching and learning,we will never make the changes we need to truly impact student learning. Through the course of our webinars, and by way of scheduling virtual visits, districts, schools, and communities can learn more about what steps are taken to make these shifts to a more inclusive school. What is exciting about the demonstration sites is they are in various stages of their journeys - and whether they are in year 1 of their journey  - or if they are 6 years in - they all have plans for continuous improvement.  They recognize that as new students enter their buildings - or join in virtually- and as they collect more information about the best ways students learn, that their professional practices need to reflect that learning in responsive and meaningful ways.  We developed this project because we experienced the impact on visiting schools of seeing inclusionary practices in action (the feelings, the dynamics, it was such a effective way for visiting schools to “get” why this works so well),  and we experienced the impact on our demonstration sites by hosting visiting schools. We have a different kind of a story for you today from one of our third and final cohort of demonstration sites, Ruby Bridges Elementary school in Northshore SD in Woodinville, WA. Ruby Bridges opened their doors this past Fall in a virtual format, always with the intention of being an inclusive school.



Questions and Polling 1

Who’s here?
❑ Administrator 
❑ Counselor
❑ Teacher
❑ Parent
❑ ESD
❑ District
❑ Specialist
❑ Community Based Organization
❑ Paraprofessional 
❑ Other

Presenter
Presentation Notes
First, we will start with some polling… to see who is joining us todayinsert webinar poll here



Who is presenting today?

Meghan Crane
Teacher Leader

Robyn Lynn Sprunger
Teacher

Deb Helman
Teacher

Katie Lundberg
Teacher

Cathi Davis    
Principal

Presenter
Presentation Notes
Cassie We are very happy to introduce the team from Ruby Bridges - I am going to pass it off to Principal Cathi Davis to introduce representatives from the Ruby Bridges team.Cathi:Good afternoon and welcome to the Ruby Bridges Elementary virtual site visit! My name is Cathi Davis and I am the principal of this school community. I have been an educator for the last twenty years. This year, opening Ruby Bridges Elementary marks my ninth year as a building principal. I could not be happier to share the first chapters of our school story and introduce you to what it means to be a part of “Team Ruby Bridges”. I am joined today by a portion of our inclusionary practices team live including, Meghan Crane our teacher leader and principal intern, Robyn Lynn Sprunger our certificated English Language Teacher, Deb Helman one of our third grade teachers and Katie Lundberg one of our case managers and teachers from our Special Education team. We are also join in video vignettes by Carolyn McCoy, one of our Speech and Language Pathologists, Magda Or-why-a, another case manager and special education teacher as well as Debbie Patashnik, one of our fourth grade teachers. To begin today, we would first like our students to help welcome you!



Welcome to Ruby Bridges Elementary!

Ruby Bridges Monthly Newscast: Produced by RB 5th Graders

Presenter
Presentation Notes
CathiAfter video plays: This opening video is just one small snippet from the many ways our Ruby Bridges River Otters lead and share their diverse identities in our school community.

http://drive.google.com/file/d/1rj3NXTFvDP2qU1JywtM6YOkEQ5QaaYTl/view


Introducing Ruby 
Bridges Elementary

Presenter
Presentation Notes
CathiOur school is the 21st elementary school in the Northshore School District, located in the Bothell/Woodinville, Washington area. Based on our district’s expanding enrollment and the growth in the north region of Northshore, boundaries were changed to move students from three nearby elementary schools and to regionalize the special education and highly capable services district wide. I was selected to be the founding principal of this school in the spring of the 2018-2019 school year. I was able to engage in an inclusive planning process during the 2019-2020 school year including work to complete design elements, visioning, program development, furnishings, staffing and community building. Our planning process required adjustments and flexibility as Covid impacted all of our lives and our ability to come together in person.This building design was developed with some intentional considerations around accessibility and the additional tools that are helpful in serving a broad range of student needs. As my planning year unfolded, the level of intentionality became more specific to what we came to learn about our school community and the learners we would serve. While not every school is a brand new building, we recognize this great blessing to have a new building to learn within. Today we will be highlighting many aspects of the work we have done to create an inclusive space, but largely our successes described today are not about this brand new structure but about our intentional collaborative efforts, particularly since this school remains empty during our contiuned COVID remote learning in Northshore SD. 



462 students
246 male
216 female

Students receiving 
English Language 
Learner Services 
(~20.5%)

Students receiving 
Special Education 
Services
(17.7%)

Introducing Ruby 
Bridges Elementary

Presenter
Presentation Notes
CathiOur school is home to a diverse learner population of just under 500 students. The demographic data shown on this slide represents our opening day student population, so it has grown since then. Our students speak over 26 home languages and within the learner community, our students receiving special education services include students typically served in many schools in both resource room and self-contained models.This specific data view is to provide you with one lens to consider our school context. Within the Ruby Bridges school community, we have intentionally agreed to view our students as individuals and without labels. Our team of staff are all teachers. Our students are members of our learning community with full ownership and access to the educational experience offered to each student in their peer group.



Ruby Bridges Elementary: 
What is in a name?

● Ruby Bridges is a symbol of the Civil 
Rights Movement and the journey of 
integration in schools.

● Bridges was the youngest child selected 
to integrate Louisiana schools in 
November of 1960. She attended school 
alone for an entire school year as other 
parents refused to allow integration.

● Ruby Bridges is a powerful leader in the 
social justice movement and a North Star 
in our school’s vision of inclusion.

“Because of Ruby 
Bridges, we get to be in 

school together. If it 
wasn’t for Ruby Bridges, 
I wouldn’t be here with 

you today.”  

-Incoming Ruby 
Bridges student

Presenter
Presentation Notes
CathiOur school culture and identity is aligned with its name, which is significant.As we planned the school, the naming process was guided by Board policy and provided a variety of ways for community, staff, families and students to share their thinking and ideas. A smaller group of community members who volunteered for the naming committee then used the gathered data to develop about a dozen potential names for closer consideration. Names were vetted, researched and more input was gathered. As a part of the collaborative process, I spent time meeting with students moving to the new elementary school to teach them about the potential names and get their input. Finally the committee took all of the names, data, student input and recommendations to provide our Board with three possible recommendations. The Ruby Bridges name was unanimously selected. It is incredibly fitting that our school name became Ruby Bridges Elementary, as we aspired to open an inclusive school community, empowering each student. Bridges’ foundational work as a young child integrating William Frantz Elementary is a central part of the civil rights story and the quest for educational justice. Her story and her inspiration have become a cornerstone of conversations with staff and students as we develop a school identity. We strive each day to make Ruby Bridges proud of our school and to make our school a place where we live out our commitment to just learning and belonging. As one of our students shared during my naming student meetings, “If it was not for Ruby’s efforts, we wouldn’t be here together in our classrooms.”



We are Team 
Ruby Bridges 

Presenter
Presentation Notes
CathiAt Ruby Bridges Elementary we refer to ourselves as a TEAM what we hope to do today is give you a sense of how we have built our school community and through our reflection, inspire and energize you in your own work to create more just, inclusive learning for students.



● Inclusive Mission and 
Vision

● Flexible Service Delivery 
Model and Master 
Scheduling

● Collaborative Practices 
and Universal Design 
for Learning

Highlighting the following 
Inclusionary Practices

Presenter
Presentation Notes
CathiOur school was designed with these core inclusionary practices as a foundational framework for everything we do with students and as a staff. We are still in the early stages of our school journey but part of our agreements in founding the school included each staff member committing to participation in and support of these core practices.



In the Northshore School District, our mission is to 
strengthen our community through excellence in 
education.
● Our actions are grounded in a strong belief in the 

capacity of every student to achieve academic and social 
emotional success that prepares them to thrive in a 
world yet to be imagined.

● We are committed to equity, to safety and supports for 
students and adults, and to building on the strengths 
and addressing the needs of the whole child.

Why did we start looking at our 
inclusionary practices?

Presenter
Presentation Notes
CathiThe Northshore SD mission and beliefs outlined in our strategic plan clearly support an inclusionary practices view. As our district has worked to grow its capacity and skills in supporting diverse learners and demonstrating practices that support them, inclusionary practices was a natural step. Through support from district leadership and our School Board a specific commitment was made to move forward in embedding inclusionary practices and inquiry into the school model. Based on my experiences as both a teacher and building leader, I was passionately committed to the collaborative work required in visioning a school where inclusionary practices would be central and where I could be a transformative leader working in partnership with my staff to learn and lead together with our students.



● Our community was committed to continued improvement 
in inclusion for all learners, through an equity lens

● Our district leadership saw an opportunity to cultivate an
fully inclusive school environment where each student was 
engaged in learning together as we built our newest school

● We wanted to create a place where all students had access 
to both rigorous academic learning and intentional social 
emotional learning and support

● We were committed to learning and growing in community 
while actively sharing our journey with others

Why did we start looking at our 
inclusionary practices?

Presenter
Presentation Notes
CathiThe visioning work to create our Ruby Bridges community and an inclusive culture was all encompassing. In the planning process, each conversation was an opportunity for me to listen and consider how we could leverage our collective energy, experiences and research to intentionally provide another way to learn and grow together with transparency.



● Intentional work to build a space where each student 
and family would feel that “we thought of you when we 
made this place.”

● Strong, continuous collaboration with all stakeholders 
in our school community

● Move from the idea of “thinking outside the box” to 
“GETTING RID OF THE BOXES ALTOGETHER”

● Transition to provision of services in an inclusive model, 
and away from programs, labels and locations

● Build on our strengths to prioritize general education 
as the primary source of content and context for 
learning

Our Journey -
Building an Inclusive School

Presenter
Presentation Notes
CathiIn the planning process for this school, I was particularly focused on building a culture of collaboration and engaging with all stakeholders. Even though Ruby Bridges was literally “under construction” what was really central to building an inclusive school was listening to each person who had a part in the story. I spent months meeting with district leaders, labor union leadership, department heads, community leaders, parents and caregivers, future students, principals and assistant principals, inclusionary practices experts and leaders in other school districts engaging in similar work. This process was integral in understanding the ideas, concerns and potential challenges ahead of us in trying to develop our school community without boxes. I asked each person and group the same questions, seeking to build a qualitative data set for myself to make sense of. --What do you hope for?-What are you concerned about?-How will we know we are successful?I also engaged with my own values as a leader and my leadership journey… Both my leadership and human experience is heavily influenced by Brene Brown and her work on vulnerability and belonging. As I considered how to build an inclusive school, I was clear that it would require what Brown terms as daring greatly. To create a culture of belonging grounded in a commitment to justice would require openness, listening and creativity. I began to talk about our process and our vision as a one where we wanted each student and family to believe “we thought of you when we made this place”... The more I listened, the more we listened, the better we understood how each stakeholder in our school community thought about our goals. We committed to doing more than thinking outside of the existing boxes and decided to get rid of them altogether when it came to teaching and learning. This element of our mutual commitment was integral. As we looked at our collective bargaining agreements and staffing models, we were able to partner with leadership to build mutual understanding of how our team would work within agreements but also innovate and try new methods of delivering services and supports to each of our students.  With all of this work, partnership, support--with a sense of readiness to work together and be open to possibility, we were off and running.



A commitment to building authentic relationships 
and fostering a sense of belonging for each member 

of our school community

An emphasis on 
transdisciplinary, inquiry-

based learning 
opportunities for 

each student

A belief that each student 
has the right to 

meaningful access to 
academic and social 
emotional learning

Our Values and 
Commitments

Presenter
Presentation Notes
Meghan ~ 1The development of a values model emerged through Cathi’s collaboration and collection of input from stakeholders. A commitment to building relationships and a sense of belonging, upholding beliefs in a right to meaningful access to learning, and a focus on transdisciplinary, inquiry-based opportunities for each student comprised the message Cathi shared in various presentations around the district. This was what we as potential staff members saw. For me, I saw the many faces of students I taught from kindergarten and transitioned to middle school. The ones who kept me up at night and who I think about and wonder about today. I remembered the hard conversations I had with families at IEP meetings where caregivers shared the pain their child experienced feeling different and othered. And I recalled the lowered expectations and missed learning many of my students had to manage as they got pulled away from their peers for disjointed academic intervention. What Cathi was presenting was a chance to be a part of a school whose systems and beliefs were aligned with my own core values of relationships, belonging, and equity. Where the box that I had tried to work outside of would be removed entirely. I was all in.



Ruby Bridges Elementary is a 
community of belonging where 
each member is empowered to 
engage in meaningful inquiry, 
exploration, and discovery to 
become active, compassionate 
global citizens.

Our Mission

YOU ARE A LEARNER. YOU ARE A LEADER. YOU BELONG HERE.

Presenter
Presentation Notes
Meghan ~ 1 minOur staff came together virtually in spring of 2020. Our first priority was to develop a mission and vision we could all unite under-- a statement that would establish the foundation for the work our community would be doing for years to come. Collaborating together as a new staff, unfamiliar with each other, to articulate our “why,” built energy around what brought us all together in the first place--opening up this new inclusive school. We integrated our shared core values and beliefs and examined the language we used to describe our aspirations for our new school. Each, empowered, belonging, inquiry, compassionate, and global were all common among the staff. From our mission came our motto, bringing it to life in three simple statements. You are a learner. You are a leader. You belong here. It would also be the way in which we could determine if we were putting our mission into action. Prior to starting this school year, our staff continuously discussed and planned how to provide each student with opportunities that made our motto part of their core beliefs. 



● Each student is a learner and a 
leader at Ruby Bridges. Each 
student BELONGS HERE.

● We will ensure each student is 
seen and honor the diversity of 
our students and community 
through our words and actions.

● We will emphasize relationships, 
build community and provide 
collaborative leadership 
opportunities from DAY ONE of the 
2020-2021 school year.

Inclusive Mission and Vision -
Audacious Goals

Presenter
Presentation Notes
Meghan ~ 1 minIn the slides coming up you will see evidence of the progress we are making towards our audacious goals. Our motto can be seen in the way our students interact with each other. One of our first graders who is good buddies with a second grader who uses eye gaze technology to communicate asked him if he was going to our student leadership club. That first grader saw his friend as a leader, and there was no question about whether he could be a participant. We had a parent reach out about whether their child with disabilities would be able to participate in this leadership club as that had not been something that was accessible in the past. The answer was, “yes of course, and we are designing this with your child in mind.” There is a place for each of our students at the table, “no one belongs here more than you” means that we will work to make sure that our opportunities for engagement, participation, and leadership at our school all accessible to each student--no matter what. And the way we make this possible is through partnership with our families and community. We as educators cannot do this work alone. We need the expertise, the stories, and the voices of our families.We will now share three staff member’s perspectives on choosing to join this team and what an inclusionary practices school means for them in their work with students.



Opening 
Assembly with 

Ruby Bridges- She 
reminded us:

“Kids can set an 
example for 

grown ups…. I 
want you to set 

an example, 
because that is 
what my life is 

about.”

Inclusive Mission and Vision -
Bringing a Vision Alive

Presenter
Presentation Notes
Katie: As Cathi shared, our school’s namesake is a pretty powerful inspiration for staff and students as we work to build our inclusive community. Our planning process for opening the school required a lot of adjustment and flexibility when it became evident that we were opening a building remotely with about 500 children we had never met in person, as a staff team that had not entirely met in person and with a need to build a new school identity together.We were extremely lucky to not only have opened a building named after a wonderful educational icon, but even more so because she joined us for the opening assembly as a surprise for our students. Students had been encouraged to reflect on the lessons of Ruby Bridges and to imagine what questions they would like to ask her, and a couple got the chance to do just that. Her voice and her inspiration was incredible. Here’s Ruby Bridges...PLAY VIDEO.

http://www.youtube.com/watch?v=hsvKr4-0UyA


● Thoughtful planning of school 
schedules and supports in a 
remote context

● Cultivating community in a 
virtual space

● Bringing a mission to life, 
online

Inclusive Mission and Vision -
Bringing a Vision Alive

Presenter
Presentation Notes
Katie: Starting the school year remotely was a challenge for everyone this fall, but we had the added element of starting a whole school alongside each other virtually and masked up for brief encounters in August. It was an incredible undertaking. In spite of that, everyone came together and put in the extra time and energy to see around as many corners as possible and show our students from day zero that we were thinking about each of them specifically. The work to develop our River Otter welcome kits was a start to our consistent collaboration to know and learn our students needs together as grade level teams. As we worked without “boxes” around our student groups and focused on how to ensure that each student was given the tools needed for access to the general education learning community, our conversations became a foundation of professional learning from each other. Their individually prepared back to school kits had the materials that they would need for their classes, personalized bookmarks and name tags, sensory tools, notes from principal and staff as well as any tool that would add to their success at the beginning of the year. We adjusted tools, specific materials and adapting to ensure the barriers were removed and each welcome kit truly said YOU BELONG HERE to its recipient.The picture on this slide is from a fine motor kit put together by our OTs. Every teacher dedicated time in the fall to help students get to know one another and to build and strengthen the community of Ruby Bridges Elementary.



Cultivating an Inclusive Community -
Windows and Mirrors for Our Students

Presenter
Presentation Notes
Katie:One of our commitments as an inclusionary practices school is to provide both windows are mirrors for our students - opportunities for them to see themselves and to open their eyes to the lived experiences of their peers, their community and the world. Each month we have a student led assembly organized to include each student who expresses interest in participating and by proactively connecting with students to encourage them to sign up. This is a shift in practice from what can happen in some schools where certain groups may participate or where only those in a “leadership role” may be tapped to take the mic. It is also a deliberate shift to elevate student voice and to shift the adults to the background even in something like a whole school assembly. We use each assembly as a chance to build community, learn together and to become more connected.This short intro from our December assembly is just one example of windows and mirrors for our students and community. **PLAY VIDEO** Some of our students have never met someone who uses technology to communicate or seen them in a leadership role, so for them Elliot’s greeting was a window. For others, specifically those who use a communication device or wheelchair, his role in this assembly was a mirror - reminding them that they are capable of and welcome as leaders in our community. 

http://drive.google.com/file/d/1F69QeaT7UM9peW5rwc-Lp8VsUw33IWlp/view


Cultivating an Inclusive Community -
Windows and Mirrors for Our Students

At Ruby Bridges we strive to cultivate a 
school community where each student can
use their voice, where EACH student is a 
learner and a leader

● Launching an all inclusive K-5 leadership 
program: no voting in, no number cap, 
everybody is IN!

“I think that they should help make everyone comfortable 
especially with the covid pandemic school has changed a lot so a 
lot of people are still  finding new ways to cope with the pandemic 
and I think that student leaders should try to make school exciting 
or fun so everyday when you log on the computer you will be 
happy”

102 students signed up for 
the leadership team when 

it was opened to every 
interested student with no 

classroom voting or 
enrollment cap! 

Presenter
Presentation Notes
Katie:As you’ve heard earlier our motto is, “You are a learner. You are a leader. You belong here.” We have been intentional about disrupting systems and patterns that have historically kept some students/groups feeling disengaged/disenfranchised. It is great to have a catchy motto and inspirational mission statement. But if those are not manifested in the actions and culture of your building, they are little more than window dressing. Instead of having leadership being a limited number of positions that only some kids get to participate in. We wanted to open those doors to everyone who was interested - and we had a level of response that blew us away. Over 100 of our roughly 450 students signed up to be formal leaders, these students are from every grade and show how, even in a remote learning setting our students are feeling empowered by the culture of the school.



Cultivating an Inclusive Community -
Windows and Mirrors for Our Students

“I wanted to send you a long overdue thank you for all that you are doing 
for Ruby Bridges students. Your compassion and excellence have made a 
very difficult time bright and full of love for all the students you serve. I 
wanted to give you a particular thank you for including all students in 
your student leadership program. I know that it takes a lot of hard work 
and planning to manage a large number of students in such a program 
and I am grateful for the time you have invested in this. I believe that the 
valuable work you are doing to create a culture of acceptance and 
inclusivity at Ruby Bridges will have lasting positive impacts on the 
mental health and social and emotional well being of your students. My 
child is thrilled to be part of that culture and continues to thrive during a 
very challenging time and I feel I owe you a great deal of gratitude for 
that.”

-A Ruby Bridges Parent

Presenter
Presentation Notes
KatieNot only can we see the impact that our intentional school culture through the participation of our students in a variety of opportunities (like leadership, assemblies, and 5th grade news). But also in the student attendance, student attitudes and dispositions towards school. We have had several parents reach out to share the influence that Ruby Bridges is having for their students. In the words of one parent, “Your compassion and excellence have made a very difficult time bright and full of love for all the students you serve…. My child is thrilled to be part of that culture and continues to thrive during a very challenging time and I feel I owe you a great deal of gratitude for that”



Cultivating an Inclusive Community -
Windows and Mirrors for Our Students

At Ruby Bridges we strive to cultivate 
a school community where each 
student/family can use their voice, 
where students/families are 
confident that policies, procedures 
and discipline practices are anti-racist 
and where diversity is celebrated as 
strength.

“I had to come to this event! To know 
my mother tongue was being 
spoken, I couldn’t miss it!”

“When my children see our home language as a 
part of the school community, it helps our culture 

become more relevant to them as children 
growing up in America.”

Presenter
Presentation Notes
Katie: This process is also ongoing and a way that we think about how we are empowering our students to show up as leaders and wholly as themselves. Language representation and opportunities for students to hear their home language in the school community we believe is an important way to encourage our students to embrace their diverse cultural and linguistic backgrounds, to see their languages as another element of what makes them special and to hold space for them to share. As you saw in our opening welcome, our students have been invited to continually use their home languages in leading for school newscasts, during our assemblies and through classroom conversations and learning.This is another example of our students ongoing collaboration to be leaders within the school community. At Ruby Bridges, everybody is in. Every student interested in leadership is given the chance to be a part of the events and programs in the school. For example, these ten students collaboratively read a poem at our Martin Luther King Day assembly. At our winter assembly we had any students who were interested share a quote in their home languages. Pulling this off the page involves allowing for more student ownership, more flexibility on the part of grown ups and ultimately an end product that always powerfully tells our school story! We have partnered this intentional effort with family engagement grounded in the work of Dr. Ishimaru and the text “Just Schools” … Cathi will share briefly about the Principal Connections and how this time builds our relationships and capacity to provide an inclusive school space.The story of listening has continued to be central in building an inclusive community. While we are remote, opening up opportunities for parents and caregivers to come together both in affinity groups such a our home language specific connection meetings and our Black students and families meetings has created a safe and welcoming space for dialogue. Grounded in the Just Schools text, I have set up these meetings with deliberate open time and no agenda. This is a place and time to talk with whoever shows up, address questions, seek ways to partner and be oriented toward learning not knowing.



Cultivating an Inclusive Community -
Windows and Mirrors for Our Students

Principal Read Alouds: Monthly 
grade level learning through 

diverse literature

Presenter
Presentation Notes
CathiEach month in our work to provide windows and mirrors, we have our Principal Read Alouds by grade level. Each book title is selected to help build our collective understanding of our school goals, an inclusive community and the foundation of belonging. This type of time with students is central to the inclusive practices model because it is a time and place where each student connects and where through my modeling, text selections and discussion prompts I can ensure that our students see themselves and see their school community as a place led with them in mind.



Opening our accessible playground to all of the 
River Otters, with a little help from our four 

legged service animals.

Cultivating an Inclusive Community -
A school for each of us

Presenter
Presentation Notes
Cathi Creating our school community was also about our space, and we are excited to see how this becomes more alive for students outside of this pandemic. Our school building design employed principles of accessibility and removing barriers throughout. The next few slides show some of the fully accessible playground spaces. We have recently been able to open this element of the school to community in the afternoons and evenings, which offered a chance to see how transformative having a safe and accessible walking path for students with mobility and vision needs can be. One parent shared that the fact that her child can navigate across the playground without using stairs at all is truly impactful to his access.



Cultivating an Inclusive Community -
A school for each of us

Presenter
Presentation Notes
Cathi Our playground space is also one where we thought about how the engagement of students in play and social connection is essential in belonging. We incorporated open spaces for students differently abled and embedded tables and shaded areas to help some students not yet ready to engage in play still have a way to be in proximity to peers and experience context.



Cultivating an Inclusive Community -
A school for each of us

Presenter
Presentation Notes
Cathi We are particularly excited about how we were able to embed a wonderful idea from SLPs in our school district into the communication tools available outside. Our playground space will have three strategically placed communication boards to support the full range of learners and communicators. This is a powerful example of how we have worked to put the tools where the students are and to make embedded support a way to dismantle barriers.



Cultivating an Inclusive Community -
A school for each of us

Presenter
Presentation Notes
CathiWe are consistently looking for ways to reflect and engage with the identities of our school community. There are over 26 languages spoken by students at home, all of them are represented on the welcome windows of our main office. We worked with our families to ensure that everyone was included and that their welcome was correctly writtent. This physical manifestation is a starting point for us and is also an essential part of checking to see that the school shows each students that they belong HERE.



Furnishing designed with each student in 
mind: flexible, functional, accessible

Cultivating an Inclusive Community -
A school for each of us

Presenter
Presentation Notes
Cathi As we removed boxes we thought about how to ready the general education setting for remove the boxesintegrated supportsready the general education setting for each student



Cultivating an Inclusive Community -
A school for each of us

Flexible shelving and soft seating 

Presenter
Presentation Notes
Cathi 



Starting with our core values and beliefs:

● Each student is a valued member and contributor to 
the community.

● Each student is the responsibility of the whole team.

● People first language, avoiding labels and limiting 
beliefs, barriers or stereotyping.

● We can collectively support each child much better 
than we can individually.

Laying the groundwork

Presenter
Presentation Notes
Cathi As we have shared already, our core values and beliefs were the groundwork for building this school community and culture. As we planned and worked to implement the inclusive practices core to Ruby Bridges, these beliefs are constantly referenced as a checkpoint in our decisions and how we engage in learning. We are not perfect--we do not have it all figured out, but we are committed to maintaining these beliefs and agreements about how we will think, talk and aspire in our work with children.



● Planning Year (2019-2020)
○ Develop a shared vision and values
○ Engage with all stakeholders to create an inclusive model plan 

including district leaders, staff, families and students
○ Consider barriers and levers to eliminate them proactively
○ Apply vision and values to all decisions from furnishings, staffing,  

building map, etc.
● Year 1 (2020-2021)

○ Continued staff development to operationalize a shared vision
○ Analyze data to surface opportunity gaps and disproportionality 

present in current student experiences
○ Develop and implement a master schedule and flexible service plan 

prioritizing general education access

Developing our multiyear vision and plan

Presenter
Presentation Notes
CathiOur inclusive practices vision is a multiyear story… As I shared previously the visioning work for our school began before we opened the doors. After the planning process in 19-20, the operational opening was a big shift of thinking through how to lay a foundation for the entirety of our school culture and community but the do so remotely. Early on my reminder to our team was to continue to think about opening Ruby Bridges Elementary, not opening a remote learning environment. Everything might need to be tweaked and adjusted, but we would not abandon our values and principles. 



● Year 1 (cont)
○ Know our students by name, need and strength
○ Ensure every practice, program, opportunity is vetted through 

our inclusive practices lens prior to implementation
○ Collaborate together to increase student engagement and 

improve student learning outcomes
○ Develop our knowledge of universal design for learning 

principles and begin to shift teaching practices to reflect UDL 
consistently

○ Work smarter and together, not more and in isolation
○ Open in person in some hybrid model while retaining our 

inclusive vision for learning

Developing our multiyear vision and plan

Presenter
Presentation Notes
Cathi Prior to COVID shutdowns, the process of family meetings and discussions about student strengths, needs and challenges was well underway. I continued this work with my team as we shifted online, and we became focused on mapping out a plan for inclusive models that could work online. We spent a lot of our time thinking about how we could best collaborate, trying to understand our families and students contexts due to COVID and continuing to keep ourselves away from limiting beliefs.



● Inclusive Practices Master Scheduling: Implement a schedule 
that provides access to support and specially designed 
instruction in the general education setting (each student 
accesses the core)

● Flexible Service Delivery Model: Special services staff work to 
collaboratively partner and plan so students receive greatest 
amount of supports with their peers (each student receives 
responsive support from most qualified personnel)

● Co-plan, Collaborate and Co-teach: Clear definition of purpose, 
roles and responsibilities guides the team in ensuring students 
receive the highest quality instruction in an inclusive setting 

Essential Components of 
Our Inclusive Practices Model

Presenter
Presentation Notes
Cathi The essential components of our inclusive practices model which are anchored in a belief system and values already described in this presentation are shown here. Today we are providing just a snapshot of how these elements come off the page.



Inclusive  Pract ices  Mast e r Scheduling
Kindergarten First Second Third Fourth Fifth

Morning Meeting
9:00-9:15

Morning Meeting
9:00-9:15

Morning Meeting
9:00-9:15

Morning Meeting
9:00-9:15

Morning Meeting
9:00-9:15

Morning Meeting
9:00-9:15

Literacy/ELA 
9:15-10:00

Literacy/ELA 
9:15-10:30

Math 
9:15-10:00

Literacy/ELA 
9:15-10:15

Literacy/ELA 
9:15-10:30

Literacy/ELA 
9:15-10:30

Math Block
10:00-11:00

Intervention 
10:30-11:00

Literacy/ELA 
10:00-11:00

Math Block
10:15-11:00

Intervention 
10:30-11:00

Intervention 
10:30-11:00

Lunch/Break
11:00-1:00

Lunch/Break
11:00-1:00

Lunch/Break
11:00-1:00

Lunch/Break
11:00-1:00

Lunch/Break
11:00-1:00

Lunch/Break
11:00-1:00

Specialists
1:00-1:30

Math Lesson
1:00-1:30

Intervention 
1:00-1:45

Intervention 
1:00-1:30

Science/SS/SEL
1:00-1:30

Sp/Sci/SS/SEL
2:00-2:30

Science/SS/SEL
1:30-2:00

Sp/Sci/SS/SEL
1:30-2:00

Science/SS/SEL
1:45-2:00

Intervention 
1:30-2:00

Math Block
1:30-2:30

Math Block
1:30-2:30

Intervention 
2:00-2:30

Intervention 
2:00-2:30

Sp/Sci/SS/SEL
2:00-2:30

Sp/Sci/SS/SEL
2:00-2:30

Specialists
2:30-3:00

SS/Sci/SEL 
2:30-3:30

Async
2:30-3:30

Async
2:30-3:30

Async
2:30-3:30

Async
2:30-3:30

Async
3:00-3:30

Async
2:30-3:30

Presenter
Presentation Notes
Cathi Master scheduling in an inclusive practices model is central to lifting a cohesive plan of core instruction, intervention and collaboration across an instructional team. Our master schedule is an iterative document, with this current version being finalized in January. We have had to be open to change and adjustments based on the needs present in a remote learning context, and given that we opened our school never having worked with a single student in person or with each other in person.The core instructional blocks in each grade level are set as is intervention block time. In considering when these times would occur we began by outlining all of the necessary specially designed instruction needed to meet student IEP goals, factored in the frequency of interventions legally required for learners receiving EL and LAP services and then considered how to maximize staff schedules for more time with students tailored to their needs. In an in person environment our intervention blocks would occur by opening classroom doors and sharing students, so we adapted and created the best iteration of the same concept in the remote setting.We also made core commitment to principles of MTSS- we would prioritize general education as the starting point of all instructional experiences for students, we would not replace core instruction with intervention or SDI but would instead layer instruction and interventions. We would be flexible in our intervention content based on data analysis and not place students into a group based on a label nor would we deny an intervention opportunity to a student and wait for them to struggle long enough to be a candidate for evaluation. This mindset has been a game changer.Everything in our model of schedule begins with our students furthest from educational justice. We built this schedule with them known by name and need and we do not allow ourselves to get off our purpose in this respect. This is in contrast to some scheduling plans which might start with when a team wants to teach a particular subject, or might be based on a specialist schedule. 



Inclusive  Pract ices  In t e rvent ion  Scheduling

● Protected intervention timing

● Group based on needs

● Creative/flexible staffing

● 1st Grade class sample-
reading specific

○ Four staff members

○ Skill based groups 

○ Variable frequency and 
duration of meetings

MON TUES THUR FRI

9:50-
10:10

Alyssa:
Group A

Alyssa:
Group A

Alyssa:
Group A

Alyssa:
Group A

10:10-
10:30

Alyssa:
Group B

Kim:
Group D

Alyssa:
Group B

Kim:
Group D

Alyssa:
Group C

Kim:
Group D

Alyssa:
Group C

Kim:
Group D

2:00-
2:15

Alyssa:
Group E

Lani:
Group F

Ariana:
Group G

Alyssa:
Group E

Lani:
Group F

Ariana:
Group G

Alyssa:
Group E

Lani:
Group F

Ariana:
Group G

Alyssa:
Group E

Lani:
Group F

Ariana:
Group G

2:15-
2:30

Alyssa:
Group H

Lani:
Group I

Ariana:
Group J

Alyssa:
Group H

Lani:
Group I

Ariana:
Group J

Alyssa:
Group H

Lani:
Group I

Ariana:
Group J

Alyssa:
Group H

Lani:
Group I

Ariana:
Group J

Presenter
Presentation Notes
Cathi This view is a close up of how intervention comes together. In just one classroom, three different adults are collaborating to support our students’ needs. These groups adjust and flex through the intervention process.



● In my experience as an English Language teacher, it has always been a 
challenge to provide services for my students in a way that doesn’t 
fragment their learning or make them feel othered. 

● WIth the flexible services model at Ruby Bridges, my students have 
become our students. I am able to collaborate with classroom 
teachers on a consistent basis. We work as a team to weave high 
leverage EL strategies into the core curriculum. This model allows for 
increased accessibility and comprehension not just for our multilingual 
students, but for each of our students. 

● We have created a place of belonging for each of our students

Flexible Services -
A Staff Perspective

Presenter
Presentation Notes
My name is Robyn-Lynn Sprunger and I am the English Language teacher at Ruby Bridges. I spent 7 years as a classroom teacher and have been an EL teacher for the last 5 years in the Northshore school district. During my time time working with students who qualify for EL services, one of the biggest obstacles I’ve faced, is finding a time to work with students without adding yet another transition to their day and further fragmenting their learning. In the past when I would arrive to work with a student, even in a push in model, at times the classroom teacher would request that I take the student out of the class. The justification being that the student wasn’t getting anything out of being in the classroom and that my time with them was more beneficial. While this was often said with the best of intentions, pulling students out of the classroom and working on lessons in isolation, not only increases the feelings of disconnection and confusion for a student, but ultimately widens the opportunity gap. Imagine how you would feel as a student continually hearing the message that you don’t belong?  This year working on the Ruby Bridges team, has been an eye-opening experience for me. At our school, belonging is not a privilege to be earned,  but the reality for each student.   With inclusion,those barriers that have prevented some of our students from accessing the core curriculum in their classroom have been lifted.  Students that traditionally have been labelled as my students on my caseload, have become our students. Instead working with students in isolation, I am able to collaborate with grade level teams to coach them in EL strategies that make access to the grade level curriculum more accessible for each student within their classroom. Another system that has helped break down barriers is the flexible services model. This allows me to work with students beyond those officially receiving English language services. The groups that I see during the intervention block time are heterogeneous groupings formed to support students that share a specific need, not because they share a specific label. This is possible in part by having a dedicated intervention block where all students are seen in small groups across the grade levels. This is a guaranteed  time where students are not missing out on anything happening in their classroom.   If your wondering what this might look like on a daily basis, one example I can give you is a 4th and 5th grade literacy group that I co instruct with Meghan. Every week we choose one text at the appropriate level and design lessons that use a combination of EL strategies that focus on building background knowledge, and vocabulary, as well as phono-graphix to improve decoding and fluency. These students meet with Meghan and me 3 times a week. Additionally, they meet with their classroom teacher one to two times a week using the same text but focusing on grade appropriate skills. We are providing each student with cohesive instruction that is relevant and connected and targeted specifically for them and their needs.  Because of the flexible services model and inclusive practices interventions we’ve put in place at Ruby Bridges, we as educators are able to create a place of belonging for each of our students. 



● Ruby Bridges prioritizes support for each student to experience 
academic and social emotional learning in the general education 
context. 

● We collaborate to provide instruction, specialized supports and 
rigorous challenges for students through teaming and providing 
differentiated instruction. I know the whole school is doing this, 
my experience is with 3rd grade.  

● We  are getting to know the story of all of our students. We meet 
regularly to talk about individual students, data, social needs, 
engagement levels, planning and to reflect on and refine our 
instruction.

Flexible Services -
A Staff Perspective

Presenter
Presentation Notes
My name Deb Helman and I am a 3rd Grade General Ed teacher.   For several years my inclusive classroom was a space for students to push into my gen ed setting from other classrooms.   At the same time, I would have other students participating in pull out groups.  Students were popping in and out throughout the day. This sometimes hampered full student access to the complete grade level lesson, their willingness to fully engage because they knew they were leaving  within a set amount of time and often made it more challenging for them to complete products started in the general ed setting.  Being a part of  Ruby Bridges as a full  inclusion school has made the gen ed setting the classroom for all students all of the time.  Even though Ruby Bridges has had to open our new school completely online, we have prioritized support for each student to experience academic and social emotional learning in the general education context.  We collaborate to provide instruction, specialized supports and rigorous challenges for students through teaming and providing differentiated instruction. I know the whole school is doing this, my experience is with my 3rd grade team of 3 gen ed teachers and several other teachers and staff who push into our Zoom Rooms to support student groups.  We are passionate about shifting our mindset from “our homeroom” classes to our shared 3rd grade classroom of 63 students that we all own.  With this in mind, we selected furnishings that match and have organizational systems amongst our individual classrooms to support student movement between rooms. We expect to share students.  We  are getting to know the story of each of our students. We meet regularly to talk about individual students, data, social needs, engagement levels, planning and to reflect on and refine our instruction.  Even though we are still 100% online we are still sharing students. Right now we have flexible intervention groups based upon specific student needs.   We have small guided reading and writing groups from  Levels K-Q,  multiple Phonograpix groups,  targeted word study and math intervention groups.  Students are supported in these small groups based on identified need. We are in our second 6 week rotation.  Having everyone in the grade level participate in small groups at the same time has been a game changer. Every 3rd grader gets to participate in small groups that meet them where they are.  My team has seen an increase in engagement levels and academic growth.  Teaming and sharing students in this way has proven to be a powerful tool.



● Historically, as a special education case manager, I was looked 
at as the keeper of everything related to my kids (schedules, 
instructions, resources, tools, breaks, reinforcers, etc.) 

● With the inclusive framework at Ruby Bridges, each student 
has a team overseeing their success throughout the day. We’ve 
prioritized the opportunity for instruction from the classroom 
teacher and their participation as a member of their class. 

● We looked at each IEP strategically to maximize the students’ 
access to their peers and to gen ed instruction regardless of 
the supports needed to set them up for success. 

● Celebrations: students identify with their homerooms, 
increased participation in gen ed across the board, have built 
the foundation for participation and engagement in person

Flexible Services -
A Staff Perspective

Presenter
Presentation Notes
Katie:Even in a zoom setting, while we have had to do even more small group and individualized groups in order to accommodate family schedules, student’s ability to engage in a Zoom mode, we have still dramatically increased their time working in their general education setting. We also provide our students their small group instruction in timing aligned with the intervention blocks so we can hopefully shift more completely to providing all of this with students in intervention block in general education in person instruction.



LRE percentage shifts 
(Katie’s caseload of students) 

Presenter
Presentation Notes
KatieEven in a zoom setting - where we have had to do even more small group and individual sessions in order to accommodate family schedules, students’ ability to engage in online instruction, and outside therapies - the students on my caseload increased the percentage of their day spent with their gen ed peers from, on average, 18% to 60% of their day. 



LRE percentage shifts 
(school -wide)

Prior to the 20-21 school year
0-39% 40-79% 80-100%

30 15 55

Remote learning in 20-21
0-39% 40-79% 80-100%

9 21 70

Goal for in person learning 
0-39% 40-79% 80-100%

0 <10 90+

Presenter
Presentation Notes
KatieAnother snapshot of our progress towards inclusion can be seen when looking at which of the LRE brackets. Our hope is to have at least 90 percent of our students with IEPs in the gen ed setting 80-100% of their day, and with the remaining students being in the center tier. In the remote setting we have been able to increase the students who are spending the vast majority of the day with their peers to 70% and to drop those being primarily self-contained from 30 to 9%. We are excited for when all of our students are in the building and we will be able to continue shifting this timing even more. 



● Full staff training on universal design for learning principles
● Building teacher efficacy to develop instructional plans that 

support the full range of learners
● Lean into the challenges and opportunities present in the 

remote learning context
○ Maintain use of tools that make learning accessible
○ Use technology to increase collaboration and 

engagement of students and families
● Create a consistent system of whole school intervention to 

allow each student to be supported efficiently and 
effectively

Universal Design for Learning

Presenter
Presentation Notes
Meghan ~ 1 min w/o example, 2 min w/ exampleOne of the ways that this increase in general education access is possible is through Universal Design for Learning. A school wide focus on UDL has supported building the instructional capacity and confidence of teachers to meet the academic and social emotional needs of each of our learners. The continued work in remote learning offered an opportunity (and a need) to leverage technology tools to support multiple ways of representation, engagement, and action and expression. Our consistent system of whole school intervention prioritized general education access coupled with targeted instructional support from specialist staff. This created an instructional team who was equipped with the knowledge and skills to collaboratively meet the needs of each student. Additionally, this empowered our general education teachers to design each lesson with our hardest to reach students at the forefront. The question was no longer “What can this student do while WE are doing this?” it was “How to I ensure EACH of my students can access this learning?”POTENTIAL EXAMPLE???? One student that comes to mind for me was a kindergartner who spoke Spanish and was learning English. He was struggling with the basics of decoding. He could say the individual sounds in an English word but would not be able to blend them together to read the word as he did not have the vocabulary skills yet to support making meaning. Concern for how to support him was actually brought up by one of our paraeducators who was working with him. So she, Robyn and I brainstormed on how we could support this skill development and realized that the same basic skills for reading in English are also used to read in Spanish. We decided to incorporate picture supported words in Spanish for this student to develop his blending skills, since he had the vocabulary knowledge of these Spanish words already. This was not something we did just for him though, his whole intervention group would benefit from blending and segmenting words in both Spanish and English. Ultimately this shift in engagement and expression for this one student created an opportunity for our English proficient students in his group to develop their blending skills in another language, providing a window into their bilingual peer’s experience at school. 



● Prioritization of general education as the center of 
learning context and content

● Master Schedule with grade level alignment and 
shared intervention blocks

● Recursive data analysis to drive instructional plans 
and intervention support

● Provision of support based on student needs not 
programs or services (heterogeneous groupings)

● Each student having access to core instruction with 
intervention and specially designed instruction as a 
complement to, not replacement of, the core

Our high leverage moves

Presenter
Presentation Notes
Meghan < 1 minPlacing general education at the center of learning, developing a master schedule around intervention blocks and grade level alignment, driving decision making with data, focusing on student need, and guaranteeing intervention complements core instruction were moves we prioritized at the beginning of this journey. All our high leverage moves would not be fully possible or sustainable if it was not for a system wide approach. This is not to say that a system overhaul is required to make any of these moves. It starts with a shift in priorities. We made the general education environment center of all learning and protected intervention blocks so no student would be missing out on core or community learning. Any of these moves can begin with a few enthusiastic staff or even a grade level that is willing to try something different out. 



● Developing and communicating a transformative vision 
is essential to cultivate buy-in for the work

● Each stakeholder offers an essential voice in the work 
we do to build a community of belonging

● Genuine curiosity and an openness to “what could be” 
matters more than knowing all the answers

● Everything is figureoutable- we can continually 
improve when we are committed to vulnerability and 
failure as an element of the learning process

What we learned along the way

Presenter
Presentation Notes
Meghan < 1 minWe have learned that communication of our inclusive mission and vision is required to cultivate buy-in for our work. Each voice is essential for authentic belonging to occur. When we remain open to “what could be”, we become more comfortable with flexibility and trying something different. And, as our fearless leader, Cathi Davis, has posted on a message board in her office--”Everything is figureoutable”--trial and error, jumping in and giving it your all, learning from the missteps are all a part of this journey. And really is there a better way for us to teach our students about vulnerability and failure than to model it ourselves?



Findings/Data

● Inclusive practices provides each student with a greater 
access to core learning and the tailored intervention 
supports needed
○ Early learning data results show academic 

improvement benefits
● Inclusive practices cultivates community, belonging and 

shared responsibility for outcomes
○ Qualitative data from student, staff and parent 

interviews show improved cohesion in learning 
experience, greater sense of belonging for each 
student and positive social emotional benefits

Presenter
Presentation Notes
MeghanAnd our data shows how it is all coming together for our learnersQualitative (and you have heard some here that our staff has shared) and quantitative



Findings/Data: 
20-21 Reading Growth 

Presenter
Presentation Notes
MeghanThe data represented here shows one snapshot of student learning progress during this school year using our fall and winter diagnostic measures. As our school begins to implement a cohesive and inclusive MTSS approach, we are encouraged to see that students are showing progress in all aspects of learning, shifting to higher levels of reading skills both within domains of reading and overall as compared to grade level standards. We have work ahead of us, but this initial data was a celebration of the concerted effort of our full K-5 team.



Findings/Data: 
20-21 Reading Growth 

Presenter
Presentation Notes
MeghanAs we consider disproportionality in students’ opportunities to learn and focus on students furthest from educational justice, this data highlights both the continued work ahead of us and some of the celebrations of incremental improvement evidenced in a variety of student demographic groups. At Ruby Bridges our students are supported based on their individual needs and in a robust intervention model where all team members are deployed to maximize impact. This model is giving more support to students, and we are seeing outcomes that are positive.



Findings/Data: 
20-21 Reading Growth Fall to Winter 

Presenter
Presentation Notes
MeghanSome of our populations of students fall below an n of 30 and some are above. We did not include this information to protect student identity. We are encouraged by the improvements shown through our comparative look at fall and winter diagnostics, but we can see where there is still much to be done. 



Tier 1: 3rd Grade ELA 
Tier 2 Plan:
4 small groups weekly 
with general education 
teacher focused on 
Comprehension and 
Word Study
3 small groups weekly 
with interventionist 
focused on Vocabulary 
and using decoding 
skills for more complex 
texts
Tier 3 Plan:
4 small groups weekly 
integrating writing and 
behavior/social goals 
with special education 
staff

Sophia, 3rd Grade

Fall diagnostic comparisons

Student Growth Highlight: 
3rd Grade Student with SPED services

Presenter
Presentation Notes
MeghanThe next few visuals begin to highlight the thinking and planning as well as the outcomes of our work in reading with students. Each student is a part of our core instruction and intervention (Tier 1 and Tier 2) and some students qualifying for special education services have Tier 3 considerations for instruction as well. Our teams work in concert to prioritize the core and special designed instruction elements in general education and provide intervention to all students during intervention blocks in heterogenous groupings based on student needs. Here is a third grade student who receives special education services who grew 3 grade levels in reading between fall and winter assessment periods. Our inclusive MTSS ensure that this student receives all three tiers of support, in addition to her special education services. 



Vidur, 1st Grade
Fall diagnostic comparisons

Tier 1: 1st Grade ELA; 
4x weekly of Whole 
Group Phonics and 
Word Study lessons 

Tier 2 Plan:
*2 small groups 
weekly with general 
education teacher 
focused on 
Comprehension and 
Vocabulary
*embedded EL 
consultation and no 
pull out

Student Growth Highlight: 
3rd Grade Student with EL services

Presenter
Presentation Notes
MeghanThis is an example of a student who would likely receive a pull out model of EL support in other schools but through keeping to our mission and vision, he remained in general education with a consultative support provided for instructional strategies to the teacher. This student rapidly made progress to and beyond grade level standards by winter of this year.Robyn may jump in here



Fall diagnostic comparisons

Tier 1: 5th Grade ELA 
Tier 2 Plan:
*3-4 small groups 
weekly with general 
education teacher 
focused on 
Comprehension and 
Word Study
Tier 3 Plan:
* 4 small groups weekly 
for specific reading 
goals with special 
education staff
*4 small groups weekly 
for specific writing goals
*additional support for 
organization and 
behavior goals

Student Growth Highlight: 
5th Grade Student with SPED services

Presenter
Presentation Notes
MeghanOur core instruction and collaboration between general education and special education have reduced transitions and disconnect for students. This particular case shows an example of some of the rapid progress the student is making, another 3 grade levels of growth, with interventions very specifically tailored to his needs and learning goals in the general education setting. Our team is oriented toward supporting his continued growth in general education setting and systematically closing learning gaps through the intervention process.



● Relationships and belonging are the heartbeat of 
inclusive practices

● An inclusive community holds space and offers 
opportunities for the contributions of each member

● Values and vision come alive when you ensure 
foundational structures, schedules and roles reinforce 
them 

● Flexible service delivery is achieved when there is 
alignment of environment, belief, staffing and practice

● We are stronger and more capable of supporting each 
student when we work together as a cohesive team

Takeaways

Presenter
Presentation Notes
CathiJust, inclusive schools require consistent commitment and effort to create and sustain. Much of what makes a truly inclusive educational experience for our students is impacted by the structures, systems, strategies and potential barriers we create or dismantle. The heart of Ruby Bridges Elementary is BELONGING. We are constantly checking ourselves and our work for achievement of our motto. We ask ourselves: Does this demonstrate our belief that each person is a learner, a leader and belongs?Our learning and our recommendations to any team considering inclusive practices shifts, interrogating the decisions, voices and structures within the school community is a key starting point. Are we who we say we are in our mission? Do our structures, our schedules or learning data demonstrate our beliefs? Have we intentionally sat with each stakeholder in our school community to hear their voice and to consider how they experience our space and learning? Do we do this all of the time in an ongoing natural way or have we merely checked a box? It is often stated and believed that more staffing is required to make an inclusive model happen. Our team has found that through flexible service delivery we can maximize the time of each staff member and increase the collaborative time spent together. Flexible service delivery and collaboration is a cultural shift and an instructional practice shift. Neither aspect of this practice can be taken in isolation. You cannot provide PD without structures and systems that support the work. If you provide structures and system without providing teaching staff tools, they will also not be successful in implementation.There is no place for ego in an inclusive practices school space-- Brene Brown shared in a leadership podcast this past year the concept, “I am not here to BE right; I am here to GET IT RIGHT.” This is subtle nuance that matters in the collaborative exercise. Our students have to be OURS--not mine and yours, not separated by needs and considered differently but considered as an essential component of each space and experience. The more we do this together, the better we get at it. We expand our expertise and the thinking and planning process becomes more natural and can flourish.



Resources/Artifacts

● Inclusive Model 
information night 
presentation

● Scheduling and 
planning tools

● Sample fliers for 
inclusive 
engagement

● Sample 
professional 
development slides

● Suggested 
literature and 
websites

Presenter
Presentation Notes
Our team is so excited about our own journey and the fact that we get to figure this out together. We will be sharing a variety of resources that might be of interest and are listed on the slide here. Included in addition to this longer webinar is a more brief explanation of inclusive mission and visioning process which may be a helpful teaser video for your teams early in the stages of thinking about this work. 

http://drive.google.com/file/d/1CW9X7EiXbaX6FaFsDC5fgdkqYveB7ZX-/view


Change-making does not belong to
one group of people.
Change-making belongs to all of us.
You do not have to wait for anyone to tell 
you that you are in this.
You don't have to wait around wondering 
what you should do.
Get to work on what you can do.
The time has always been now.
Begin.
-Cleo Wade, Where to Begin

Continuous Path of Improvement

Presenter
Presentation Notes
The continuous path of improvement for us, is really about understanding that change and growth is up to us. Our students come to us deserving of just learning environments, anxious to be seen and supported by all of us. When we opened this school year, I shared from Cleo Wade’s poetry book, Where to Begin. This excerpt I believe captures the heart of our inclusive practices work.READ POEMOur commitment at Ruby Bridges is that WE are change makers. We are the ones we have been waiting for. Thank you so much for joining us today! Your questions, encouragements and reflections will also help us learn--we wish our doors were really open to site visits in person, and we look forward to the day we can do so. 



BEGIN UW WRAP UP



1. What are the systems, culture, and/or leadership 
practices you heard about today that support 
inclusive schools?

2. From what you learned today, what are some 
initial steps you can take and apply in your 
building?

Questions: Please share you answers in the CHAT box.

Presenter
Presentation Notes
 A tremendous thank you to Ruby Bridges for sharing their journey today! Let’s do a quick share in the chat - What are the systems, culture, and/or leadership practices you heard about today that support inclusive schools and what are some initial steps you can take back to your school? 



COPY DEMO SITE TEAM PIC PAGE

Meghan Crane
Teacher Leader

mcrane@nsd.org

Robyn Lynn Sprunger
Teacher

rsprunger@nsd.org

Deb Helman
Teacher

dhelman@nsd.org

Katie Lundberg
Teacher

klundberg@nsd.org

Cathi Davis    
Principal

cdavis@nsd.org

Presenter
Presentation Notes
Another thank you to the team at Ruby Bridges for taking us on your journey so far and highlighting some key inclusionary practices.  Here are the names and contacts to reach out with any additional questions. This information will also be available when we post these webinars on our website. 

mailto:mcrane@nsd.org
mailto:rsprunger@nsd.org
mailto:dhelman@nsd.org
mailto:klundberg@nsd.org
mailto:cdavis@nsd.org


> Please visit:

ippdemosites.org

https://www.k12.wa.us/policy-funding/special-
education-funding-and-finance/inclusionary-
practices-professional-development-project

> Or email, uwdemosites@uw.edu

To learn more about the 
Demonstration Sites Project

Presenter
Presentation Notes
To learn more about the Demonstration sites project and OSPIs inclusionary practices professional development project, please visit these websites or feel free to email us at uwdemosites@uw.edu. Also, visit our website where we will be posting a recording of this webinar, along with a folder with the resources and artifacts presented today.

http://ippdemosites.org
https://www.k12.wa.us/policy-funding/special-education-funding-and-finance/inclusionary-practices-professional-development-project
https://www.k12.wa.us/policy-funding/special-education-funding-and-finance/inclusionary-practices-professional-development-project
https://www.k12.wa.us/policy-funding/special-education-funding-and-finance/inclusionary-practices-professional-development-project


Presenter
Presentation Notes
Let’s take a minute as we close to do a collaborative activity. Please log into pollev.com/uwharingcenter or text UWHARINGCENTER to 22333 to join.  In one word, what are the systems, culture, and/or leadership practices you heard about today that support inclusive schools? <provide pause and start reading some of the words that come through the word cloud>



Evaluation and Clock Hours

Google Form

https://docs.google.com/forms/d/e/1FAIpQLSesVxE0vW2HiMjW63w1dHnEkOmHa7g3wLfPPf-Ywmw1y8m40Q/viewform

A link to this evaluation form has been emailed to all participants. 

Clock Hour Forms have been emailed to all participants.

Presenter
Presentation Notes
We would love to get feedback about our session today. This will give us information we can use to effectively share demo sites journeys in webinar format in the future. Please click this link and fill out the brief survey through Google Forms. This survey is anonymous. Molly will send clock hour forms to those who were in attendance after the webinar. 

https://docs.google.com/forms/d/e/1FAIpQLSesVxE0vW2HiMjW63w1dHnEkOmHa7g3wLfPPf-Ywmw1y8m40Q/viewform


Thanks to our partners

Presenter
Presentation Notes
Thank you to OSPI and CSTP for their partnership in this project.  Another thanks to Ruby Bridges for your inspiring work. Thanks to all of you for joining us today to learn more about inclusionary practices and for envisioning how you might take some of what you learned today and apply it to your schools . We hope you will join us for future webinars and that when our doors open again, you will take advantage - in person - of visiting our Washington State demonstration sites.
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